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1. [bookmark: _Toc176177709][bookmark: _Toc179969286]
Introduction
Victoria’s community and social services sector delivers a wide range of services. These services are designed to protect and promote the rights, wellbeing, and quality of life of Victorians. Particularly those in need and/or at risk of harm. The sector encompasses subsectors that focus on distinct but interrelated areas of social need. Subsectors include: 
children and families
child protection 
family violence 
sexual assault 
community and social housing 
homelessness 
disability support 
Aboriginal community services.
These subsectors deliver a range of critical community services. The sector is highly diverse and multi-faceted. It relies heavily on cross-sector collaboration. This collaboration enables holistic and integrated service delivery across intersecting social needs. As such, the various workforces that make up the community and social services sector require a unique mix of cross-sector and subsector-specific capabilities to practice effectively. 
The Community and Social Services Graduate Program (the Graduate Program) is for graduates in their first year of employment in Victoria’s community and social services sector. It is designed to give graduates professional learning opportunities. These opportunities enable graduates to build their cross-sector and subsector-specific capabilities. The core aim of the Graduate Program is to deliver targeted, high quality learning experiences that empower graduates to:
practice effectively and confidently with diverse service users in need and/or at risk
contribute positively to the work and culture of their employing organisations
build a sense of belonging and professional networks with their graduate peers across communities and sectors
develop shared knowledge and skills to promote collaboration and integrated and culturally responsive practice across subsectors
establish a long-term career in Victorian community and social services.
2. [bookmark: _Toc1752230156][bookmark: _Toc176177710][bookmark: _Toc179969287]The Professional Learning Framework
The Professional Learning Framework for the Graduate Program (the Framework) is for: 
participating graduates
their supervisors 
employing organisations.
The Framework: 
offers a road map for graduates’ professional learning 
aims to guide the learning of recently qualified, frontline practitioners establishing their careers 
aims to support them to thrive in the dynamic, complex environments of community and social service delivery.
The Framework is specifically designed to apply to newly qualified practitioners who have completed a university or TAFE qualification. And are currently employed in the following services within Victoria:
family violence
sexual assault
child and family
Child Protection
out-of-home care
disability and forensic disability
social and community housing
homelessness
community services provided by an Aboriginal Community Controlled Organisation
other community services funded through service agreements with the Department of Families, Fairness and Housing (DFFH).
To inform the Framework development, Deakin University undertook a scoping review of international literature on graduate professional learning[footnoteRef:2]. And did a scan of Australian-based workforce capability frameworks. Deakin University consulted with:  [2:  Literature review included:
Bates, N., Immins, T., Parker, J., Keen, S., Rutter, L., Brown, K., & Zsigo, S. (2010). “Baptism of fire”: The first year in the life of a newly qualified social worker. Social Work Education, 29(2), 152–170.
Davidson, D., & Darracott, R. (2024). Learning by stealth: Newly qualified social workers’ experiences of navigating health and hospital social work. British Journal of Social Work, 54, 1340-1355.
Department of Education. (n.d.). Assessed and Supported Year in Employment (ASYE). https://www.develop-child-family-social-work-career.education.gov.uk/asye?preferenceSet=True
Harrison, G., & Healy, K. (2016). Forging an identity as a newly qualified worker in the non-government community services sector. Australian Social Work, 69(1), 80–91.
Kinman, G., & Grant, L. (2017). Building resilience in early-career social workers: Evaluating a multi-modal intervention. British Journal of Social Work, 47, 1979-1998.
Manthorpe, J., Moriarty, J., Stevens, M., Hussein, S., & Sharpe, E. (2014). The “making” of social workers: Findings from interviews with managers of newly qualified social workers. Practice, 26(2), 97–111.] 

sector peak bodies 
DFFH staff and supervisors 
managers and early career practitioners working across Victoria’s government and community-based social services. 
3. [bookmark: _Toc142721739][bookmark: _Toc176177711][bookmark: _Toc179969288]Using this Framework
The Framework is intended as a tool for identifying and planning for each graduate’s professional learning needs. These are defined by the graduate and their workplace supervisor. It is recommended that the Framework is used as part of professional supervision to:
develop a shared understanding of a graduate’s existing knowledge and capabilities and their individual learning needs
inform a graduate’s individual Learning and Development Plan (refer Appendix 1) 
identify the training and professional development opportunities that will support the graduate to meet their learning needs. This includes Graduate Program provided cross-sector learning and development opportunities
provide a structure for continuous learning that builds on the graduate’s pre-service education and any previous work and lived experiences and sets the stage for future career development.
The Framework is not intended as the blueprint for a 12-month formal training program in the graduate year. There will be cross-sector opportunities as part of the Graduate Program. But the range of learning and development activities ‘on the job’ will serve as the main avenues for graduate professional learning[footnoteRef:3]. As outlined in Figure 1, these activities include:  [3:  The available research literature on professional learning highlights the pre-eminence of structured and intentional ‘on the job’ learning for newly qualified practitioners to build confidence and competence in practice. For example, Carpenter, J., Shardlow, S. M., Patios, D., and Wood, M. (2015). Developing the confidence and competence of newly qualified child and family social workers in England: Outcomes of a national programme. British Journal of Social Work, 45(1): 153-176. ] 

professional supervision and support for day-to-day practice
guidance by experienced practitioners
shadowing experienced practitioners 
reflective practice. 
It also includes training and other professional development opportunities facilitated by employing organisation and/or subsector peaks. 
[image: ]
[bookmark: _Toc173223133]Figure 1 Professional learning activities at organisational, subsector and cross-sector levels
[bookmark: _Toc176337406][bookmark: _Toc176338795][bookmark: _Toc176337407][bookmark: _Toc176338796][bookmark: _Toc176337412][bookmark: _Toc176338801][bookmark: _Toc2054626654][bookmark: _Toc176177712]

4. [bookmark: _Toc179969289]Framework Structure
The Framework has four components as outlined in Figure 2.
[image: ]
[bookmark: _Toc173223134]Figure 2 Professional Learning Framework Structure
[bookmark: _Toc179969290]Learning design principles
The following learning principles underpin the Framework[footnoteRef:4]: [4:  The learning principles align coherently with a social constructivist approach to learning whereby all learning is mediated through the socio-cultural contexts of practices, imbued by graduate-to-graduate and experienced practitioner-graduate collaboration in real world practice situations. In line with this perspective, the Framework draws heavily on the ‘learning as participation’ concept introduced by Wenger (1998) and operationalised by Wilcock (2006). Professional learning is conceptualised as a multidimensional process that involves a combination of learning by doing (practice), belonging (community), becoming (identity creation) and reflecting (meaning creation). Noteworthy are the parallels between these learning design principles and the expectations of graduates as practitioners within community and social services system, as reflected in existing workforce capability frameworks.
Wenger, E. (1998). Communities of Practice. Cambridge University Press.
Wilcock, A. (2006). An Occupational Perspective of Health (2nd ed), Slack.] 

Person-centred – Personalised learning informed by an individual graduate Learning and Development Plan. 
Practical – Appropriate to the capacity of the graduate’s work role and drawing on a range of learning modalities.
[bookmark: _Int_9ddnCdrL]Aligned – Consistent with existing practice frameworks and establishing a platform for specialised practice.
Upholds cultural integrity – Respects and promotes culture. understands and values cultural identity and ways of knowing, being, learning and doing.
Inclusive and accessible – Recognises diversity and diverse learning needs. Creates the conditions for inclusive and accessible learning opportunities.
Experiential and authentic – Active learning that has a real-world practice focus. 
Collaborative and integrated – Promotes cross-sector and cross-system collaboration. 
Life-long learning – Recognises that professional learning is on a continuum. This recognises and builds on formal pre-service learning. It provides a platform for future specialisation.
[bookmark: _Toc179969291]Learning domains
In line with the learning design principles, the Framework identifies three interconnected and mutually impacting learning domains. They are reflected in Figure 3.
[image: ]
[bookmark: _Toc173223135]Figure 3 Learning Domains - connected and mutually impacting
[bookmark: _Toc179969292]Learning areas
Each of the learning domains comprises a set of related learning areas, as reflected in Figure 4. 
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Figure 4. Graduate Professional Learning Framework - Learning Domains and Areas
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[bookmark: _Toc179969293]Learning outcome dimensions
Cross-sector foundational learning outcomes are identified for each learning area. Foundational learning outcomes outline the baseline cross-sector knowledge, skills, professional judgement, and self-management required for community services practice. This is irrespective of which subsector graduates are employed. Each learning outcome identifies four distinct but interrelated dimensions of learning. These are reflected in Table 1 below:
Table 1: Learning Outcome Dimensions[footnoteRef:5] [5:  Adapted from Bogo et al.’s Model of Holistic Competence for Complex Practice. Bogo, M., Rawlings, M., Katz, E., & Logie, C. (2014). Using simulation in assessment and teaching: OSCE adapted for social work. Council on Social Work Education.] 

	Dimension
	Definition

	Knowledge
	Theoretical and practical understanding of community and social services work.

	Skills
	Abilities and competencies to practice effectively in the community and social services sector.

	Professional Judgement
	Capacity to make informed and ethical decisions, particularly in ambiguous and time-critical situations.

	Self-management
	Capacity to manage self in practice. And to critically reflect on practice with supervisors and colleagues. There is a focus on continual improvement and development.


[bookmark: _Toc179969294][bookmark: _Hlk178067860]Specialist capabilities and learning outcomes
The Framework gives space for organisations and supervisors to articulate specialist learning outcomes needed for specialisation within a specific work role and/or practice setting. 
It is suggested that graduates and their supervisors identify specialist learning outcomes that apply to the specific role in which the graduate is employed. And take account of the workforce capability framework informing their employing organisation’s learning and development activities. Refer to Appendix 2 for a template that you can use to describe the learning outcomes for roles within specialist subsectors.
Table 2 outlines relevant subsector workforce capability frameworks. Appendices 3.1 to 3.8 provide working examples to guide the development of specialist learning outcomes by subsector. 
It is recommended that graduates and their supervisors draw on both the foundational and specialist learning outcomes to design an individual Learning and Development Plan. (Refer Appendix 1.) The plan should also takes account of the graduates’ prior learning, work and lived experience, and the requirements of their work role and practice setting. 
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Table 2: Community and Social Service Workforce Capability Frameworks 
	Author
	Year
	Title
	Link

	Centre For Excellence in Child and Family Welfare
	2019
	Child and Family Services Workforce Capability Framework
	<https://www.cfecfw.asn.au/sector-capability/>

	Community Housing Industry Victoria
	2019
	Community Housing Workforce Capability Framework
	<https://chiavic.com.au/resources/capacity-building/>

	Council to Homeless Persons
	2019
	Specialist Homelessness Sector Workforce Capability Framework
	<https://chp.org.au/publication/specialist-homelessness-sector-workforce-capability-framework/>

	National Disability Insurance Scheme Commission
	n.d.
(website)
	National Disability Insurance Scheme Workforce Capability
	<https://workforcecapability.ndiscommission.gov.au/framework>

	State of Victoria
	2021
	Child Protection Capability Framework
	<https://www.cpmanual.vic.gov.au/our-workforce/learning-and-development/child-protection-capability-framework>

	State of Victoria
	2017
	Responding to Family Violence Capability Framework
	<https://www.vic.gov.au/family-violence-capability-frameworks>

	State of Victoria
	2017
	Preventing Family Violence and Violence Against Women Capability Framework
	<https://www.vic.gov.au/family-violence-capability-frameworks>

	State of Victoria
	TBC
	Sexual Assault Workforce Capability Framework 
	Currently in development



5. [bookmark: _Toc677707370][bookmark: _Toc179969295][bookmark: _Toc176177714]
Cross-Sector Foundational Learning Outcomes
[bookmark: _Toc176177715][bookmark: _Toc1736811765][bookmark: _Toc179969296]Learning Domain 1: Sector and Organisational Contexts of Practice
Foundational learning outcome: Graduates have a broad understanding of the legal, policy and organisational systems in which community and social services operate. They can navigate these systems to enhance service delivery across diverse service user groups and communities.
	This is evident when graduates can…
	
	Learning Areas

	
	Whole of system literacy
	Roles and functions of different services and programs
	Legal frameworks and obligations
	Service user groups and communities
	Aboriginal self-determination

	Dimensions
	Knowledge
	Understand the system features relevant to community services (e.g. information sharing schemes, MARAM, child safety standards, mandatory reporting, Open Door network).
	Describe the key roles and functions of different services and programs in the social and community services sector.
	Describe key legal and regulatory frameworks and obligations relevant to community and social services practice. 
	Describe the diverse demographics and service needs of different service user groups and communities.
	Understand the concept of Aboriginal self-determination and the current Victorian Truth and Treaty context for working towards self-determined community and social services for Aboriginal people and communities.

	
	Skills
	Navigate and use system features effectively in practice.
	Apply knowledge of different services and programs to coordinate care effectively in practice.
	Apply knowledge of legal requirements to ensure compliance in routine situations (e.g., mandatory reporting, application of MARAM). 
	Apply core practice skills and approaches to address the diverse needs of service users and communities in their practice.
	Elevate Aboriginal people’s voice and agency and promote self-determination using core cultural awareness skills.

	
	Professional judgement
	Make decisions that reflect an understanding of system features and their impact on service delivery.
	Make decisions that appropriately involve different services and programs guided by their roles and functions.
	Make ethical decisions informed by an understanding of core legal obligations in community and social services.
	Make decisions that consider the diverse needs, cultures and backgrounds of service users.
	Uphold cultural integrity and elevate Aboriginal perspectives and decision-making in all aspects of work that affect Aboriginal service users, communities and workers.

	
	Self- management
	Build own awareness and understanding of the system and use of system features to improve practice.
	Critically reflect and continually improve their coordination of different services. 
	Self-assess and reflect on their adherence to legal obligations and standards in their practice.
	Reflect on and improve their practice with their diverse service user groups. 
	Practice critical self-reflection and undertake self-assessment to enhance cultural humility.


[bookmark: _Toc176177719][bookmark: _Toc179969297][bookmark: _Toc176177716]Learning Domain 2: Effective and Culturally Responsive Practice
[bookmark: _Toc176177717]2.1 Professional Communication and Engagement 
Foundational learning outcome: Graduates have a sound understanding of, and capacity to apply a range of interpersonal and communication skills with a diverse range of service users, community groups, colleagues, and work teams to enhance practice outcomes.
	This is evident when graduates can…
	Learning Areas

	
	Engaging effectively with individuals and groups
	Working towards change with service users
	Working with involuntary or reluctant service users
	Effective documentation

	Dimensions
	Knowledge
	Understand principles and theories related to interpersonal and group dynamics.
	Understand practice approaches and methods for empowering service users to engage in the change process. E.g. motivational interviewing, assertive engagement and assertive outreach.
	Articulate the principles and strategies for working with involuntary and/or reluctant service users.
	Articulate the principles and standards of effective documentation in community and social services and understand requirements specific to role and practice.

	
	Skills
	Apply communication and interpersonal skills differentially to effectively engage service users, including individual/ family interviewing, case conferencing, team meetings.
	Apply relevant communication and practice, interpersonal skills and cultural awareness to effectively engage service users in the change process.
	Apply strategies to engage and work with involuntary and/or reluctant service users in their practice.
	Produce clear and concise case notes and reports relevant to role and practice. 

	
	Professional judgement
	Make informed decisions that consider the context, their positionality, the individuals involved, and potential impacts of their communication approach and actions.
	Make informed decisions that consider the structural barriers to change, individual service user lived experiences, cultures and communities, and potential outcomes.
	Make informed decisions that consider the unique challenges of working with involuntary and/or reluctant service users.
	Recognise the importance and value of effective documentation in practice.

	
	Self-management
	Reflect on their personal biases and emotions in working with people to facilitate positive engagement in a range of interpersonal and group situations. 
	Reflect and continually improve their practice approaches in the change process with service users. 
	Reflect on their approaches to working with involuntary and/or reluctant service users and continually improve their practice.
	Critically reflect on their documentation and continually improve documentation practices.




[bookmark: _Toc176177718]2.2 Evidence and Expertise Informed Practice
Foundational learning outcome: Graduates have a broad understanding of diverse systems and psychosocial issues impacting service users. They can source, appraise, and apply professional knowledge and cultural awareness to inform their practice in identifying and responding to these issues.
	This is evident when graduates can…
	Learning Area

	
	Sourcing and Appraising Evidence and Expertise for Practice

	Dimensions
	Knowledge
	Identify professional knowledge and evidence of effective practices from diverse sources, including Aboriginal perspectives and knowledges.

	
	Skills
	Develop and implement strategies for sourcing and applying up-to-date evidence and culturally relevant expertise to improve practice.

	
	Professional judgement
	Use evidence and expertise to inform decisions, with awareness of the social location of the source. Integrate knowledge appraisal from various sources, including Aboriginal expertise.

	
	Self-management
	Continuously refine knowledge and practice guided by evidence, expertise, cultural awareness and feedback.



	This is evident when graduates can…
	Learning Areas

	
	Integration of Professional Knowledge for Community Service Practice

	
	Child safety, development, and wellbeing
	Responding to family violence and sexual assault
	Housing insecurity and homelessness
	Health and 
mental health
	Disability, accessibility and inclusion

	Dimensions
	Knowledge
	Understand child safety, development and wellbeing, and recognise the indicators and impacts of child abuse and neglect.
	Describe the nature, prevalence, impacts, and responses related to family violence, child abuse/ neglect, and sexual assault.
	Describe the drivers and impacts of housing insecurity and homelessness.
	Demonstrate a broad understanding of mental health literacy including social, emotional and cultural wellbeing.
	Understand relevant theories, legislation, and best practices related to disability, accessibility and inclusion.

	
	Skills
	Apply basic strategies to promote child safety, development, and wellbeing, including connection to culture.
	Apply basic intervention strategies to respond to cases of family violence, child abuse/neglect, and sexual assault.
	Apply basic support strategies for individuals experiencing housing insecurity/ distress and homelessness.
	Apply strategies to support service users’ social and emotional wellbeing and recovery.
	Adapt communication and problem-solving strategies to the needs and rights of service users with disabilities.

	
	Professional judgement
	Make decisions that prioritise child safety, wellbeing and connection to culture.
	Make decisions guided by understanding the basics of responding to family violence, child abuse/ neglect, sexual assault and cultural awareness.
	Make decisions that consider the immediate needs of clients facing housing insecurity/distress and homelessness.
	Make decisions that support the mental health and wellbeing of service users.
	Make informed decisions that privilege the rights, needs and dignity of people with disabilities.

	
	Self-management
	Critically reflect on, and continually improve their child safety practice.
	Critically reflect on, and continually improve their practice responses to family violence and sexual assault.
	Critically reflect on, and continually improve their practice responses to housing issues.
	Critically reflect on, and continually improve their mental health literacy and practice.
	Critically reflect on, and continually improve their practice in working with people with disabilities.

	
	Working with Aboriginal people
	Understand the overrepresentation of Aboriginal children in child protection and out-of-home care systems. Take an anti-racist practice approach which respects and prioritises Aboriginal voice, ways of knowing, being and doing, and connection to family, kin, community and Country. Strengths and protective factors in culture are actively sought and evidenced to inform all assessments and plans.
	Understand the implications of trauma, intergenerational trauma and disconnection from culture and traditional law and lore for many Aboriginal people. Understand the higher rates of Aboriginal women experiencing family violence, and that violence against Aboriginal women can occur from any man. Take an anti-sexist, anti-racist practice approach which prioritises the safety and wellbeing of Aboriginal people and upholds cultural integrity.
	Understand the impacts systemic disadvantage and racism on Aboriginal people and communities and housing availability and security. Take an anti-racist practice approach to elevate the housing and support needs of Aboriginal people and prioritise connection to kin, community and Country in service responses.
	Understand the intergenerational and collective grief and loss and trauma of many Aboriginal people and communities and the impact on social and emotional wellbeing. Ensure Aboriginal people can access culturally appropriate and healing centred mental health support that recognises the connection between physical health, mental health, spiritual needs and social and emotional wellbeing.
	Understand the higher prevalence of Aboriginal people living with disability in the community and the impacts on educational, economic and social participation. Ensure Aboriginal people with disability and their families can access culturally responsive support where they live that prioritises service user voice in decision-making and responds holistically to physical, social and emotional wellbeing.


[bookmark: _Toc176177720]

2.3 Cultural Capability
Foundational learning outcome: Graduates have a broad understanding of the diverse service user groups and communities that engage with the community and social services sector and can practice in culturally responsive and inclusive ways.
	This is evident when graduates can…
	Learning Areas

	
	Culturally responsive practice with Aboriginal people and communities
	Responsive practice across cultures and communities

	Dimensions
	Knowledge
	Understand what cultural capability means to Aboriginal service users and workers. Understand intergenerational strength and seek out how each Aboriginal service user connects to culture.
	Understand the full range of service user and community diversity and the principles and practices of cultural responsiveness. 

	
	Skills
	Work respectfully and holistically with Aboriginal service users and engage Aboriginal Community Controlled Organisations, observing cultural protocols and working in culturally responsive ways.
	Work respectfully with culturally diverse service users and communities and apply culturally responsive practices.

	
	Professional judgement
	Seek Aboriginal expertise and make informed decisions that respect the centrality of culture, Country and community for Aboriginal service users.
	Seek cultural expertise and make informed decisions that respect service users’ cultural needs.

	
	Self-management
	Understand the cultural competency continuum and own stage of development. Acknowledge privilege and critically reflect on the knowledge, values, attitudes, biases and traditions they bring to their practice and work towards decolonising their practice.
	Acknowledge privilege and critically reflect on the knowledge, values, attitudes, biases and traditions they bring to their practice. Work towards culturally capable practice.





2.4 Holistic and Ethical Practice
Foundational Learning Outcome: Graduates have a broad understanding of professional ethics and practice approaches across the community and social services sector and can practice in holistic and ethically responsible ways.
	This is evident when graduates can…
	Learning Areas

	
	Rights-based, person-centred and strengths-focused practice
	Trauma responsive practice
	Working with an intersectional lens
	Ethical decision-making in practice
	Managing risk
	Outcomes focus

	Dimensions
	Knowledge
	Understand the concepts of rights-based, person-centred, and strengths-based practice and recognise these in their organisation’s models.
	Demonstrate an understanding of the impacts of trauma, including intergenerational trauma, and trauma responsive practice. 
	Understand the ways in which different aspects of a person’s identity expose them to discrimination and marginalisation. 
	Articulate the principles of ethical decision-making.
	Demonstrate working knowledge of the principles, frameworks and best practices for managing risks in practice.
	Understand key performance indicators and outcome-based frameworks relevant to service delivery.

	
	Skills 
	Apply these principles in their practice, in line with their organisation’s practice approaches. 
	Apply trauma responsive strategies to support service users in their practice. 
	Apply an intersectional lens in routine practice situations. 
	Apply ethical reasoning in routine practice situations.
	Use risk assessment skills and sources of expertise to identify and analyse presenting risks in practice.
	Apply work planning and time management skills to meet efficiency and quality outcomes.

	
	Professional judgement 
	Promote service users’ rights, self-determination, and strengths in their practice. 
	Make decisions that are sensitive to experiences of trauma and intergenerational trauma, prioritising service user safety, cultural integrity and wellbeing.
	Make decisions guided by understanding of intersectionality.
	Identify ethical dilemmas in their practice and readily seek support in their decision making in these situations. 
	Make evidence and expertise informed decisions that balance identified risks with potential benefits for service users, their organisation and the community.
	Set and continually adjust work priorities and strategies to meet changing needs. 

	
	Self-management
	Critically reflect on their practice from rights-based, person-centred, and strengths-based practice perspectives and continually improve their reflexive stance in practice.
	Critically reflect on, and continually improve their trauma responsive practices supported by ongoing learning and supervisory feedback.
	Critically reflect on how their own social and political identities and unconscious biases impact their practice.
	Critically reflect on ethical dilemmas as part of their professional supervision and continually improve their ethical reflection.
	Critically reflect on personal biases, assumptions and emotional responses in different risk situations to continually improve risk management.
	Continually reflect on, and improve workplace skills (e.g. personal organisation, prioritisation and time management) with a focus on desired work outcomes.


[bookmark: _Toc176177721]2.5 Collaborative Practice 
Foundational Learning Outcome: Graduates have a broad understanding of key roles and functions of the diverse range of services within the Victorian community and social services sector and can work collaboratively with service users and other workers to support an integrated approach to service delivery.
	This is evident when graduates can…
	Learning Areas

	
	Collaborating across different systems, services and programs
	Collaborating with service users and engaging lived experience
	Community resources and referral pathways
	Professional networks for advocacy

	Dimensions
	Knowledge 
	Articulate the purpose of cross-system and cross-sector collaboration and identify the key factors that contribute to effective collaborative and integrated practice.
	Articulate the theories and practice approaches that privilege service users’ lived experiences as knowledge for effective practice.
	Identify the key community resources, sources of community and cultural expertise and referral pathways relevant to their role and program.
	Identify the basic principles and benefits of building professional networks and community relationships for case-based and systems advocacy.

	
	Skills 
	Apply collaborative skills to work effectively across different systems, services and communities in routine practice.
	Apply high level communication and interpersonal skills to work collaboratively with service users, amplify service user voice, and take account of their lived experiences.
	Apply resourcing skills to map and use community resources and referral pathways in routine practice.
	Apply core networking and relationship skills to build and use professional and community networks.

	
	Professional judgement 
	Make informed decisions that involve effective collaboration across different systems, services and communities.
	Incorporate service users’ perspectives, voice and lived experiences in all decision-making processes.
	Make informed decisions regarding the use of community resources and referral pathways to enhance service delivery in routine practice situations.
	Make informed decisions regarding the use of professional and community networks to support practice.

	
	Self-management
	Critically reflect on and improve their integration and coordination of services across systems, services and communities. 
	Critically reflect on personal values, biases and assumptions in relation to diverse lived experiences with a view to continually improving collaboration with service users and communities.
	Critically reflect on, and continually improve their approach in applying community resources and referral pathways.
	Critically reflect on and improve the effectiveness of their networking, relationship and advocacy practices.


[bookmark: _Toc176177722]

Learning Domain 3: Professional Self
Foundational Learning Outcome: Graduates have a broad understanding of occupational health issues in the community and social services sector, and meaningfully engage in peer networking, reflective practice and professional development forums as avenues for professional self-care and growth.
	This is evident when graduates can…
	
	Learning Areas

	
	Reflective practice models
	Compassion fatigue, vicarious trauma and burnout
	Practitioner wellbeing
	Building peer networks
	Career planning

	Dimensions
	Knowledge 
	Broadly describe reflective practice models and their application in community and social services. 
	Explain the concepts of compassion fatigue, vicarious trauma, and burnout, and describe key strategies to address them. 
	Describe the elements of inclusive and safe, including psychologically safe and culturally inclusive, workplaces on worker wellbeing.
	Describe the benefits of and approaches to building peer networks in community services.
	Describe career pathways and opportunities within their organisation and the sector.

	
	Skills 
	Apply reflective practice skills to assess and improve their practice. 
	Apply basic self-care strategies and techniques.
	Identify own or colleagues’ wellbeing needs and work with supervisor to build a physically and psychologically safe and culturally inclusive workplace.
	Apply their networking skills to build and maintain peer connections within their professional community. 
	Apply career planning skills to identify and pursue opportunities for professional growth within their field. 

	
	Professional judgement 
	Make informed decisions guided by self-assessment and reflection on their practice.
	Recognise early warning signs and make informed decisions about when and how to implement basic strategies to mitigate the effects of compassion fatigue, vicarious trauma, and burnout. 
	Recognise where own or colleagues’ wellbeing and safety needs are being met or not met and make informed decisions to address needs.
	Make informed decisions on engaging with peers and utilising networks for support and development. 
	Make informed decisions about their career development guided by an understanding of available pathways and opportunities. 

	
	Self-management 
	Engage in regular self-reflection to monitor and improve their practice and professional growth. 
	Monitor their stress levels and engage in regular self-reflection to maintain a level of resilience in the face of adversity. 
	Monitor own wellbeing and safety, including cultural inclusion, and proactively identify strategies to support colleagues’ wellbeing and safety.
	Critically reflect on and develop their network strategies to support their continuing professional development. 
	Reflect on their career progression and continually develop their career development strategies with supervisory support. 
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[bookmark: _Toc179969298]Appendix 1. Graduate individual Learning and Development Plan
A graduate learning and development plan outlines the learning and development opportunities the graduate will take part in. including supervision. It should include activities that address the graduate’s current knowledge and skills needs. It should plan for the medium and longer-term.
This should be tailored to: 
graduate’s individual learning and competency development needs
their career ambitions
organisation and sub-sector requirements.
Employers may use whichever format they choose for the graduate learning and development plan such as a performance development plan. However, for the purposes of the graduate program evaluation, the dates, lengths and format of supervision with the graduate should be recorded as part of the plan. 
It is recommended a graduate learning and development plan encompasses:
· the graduate’s career goals and possible pathways to achieving these goals
· identification of the knowledge, capabilities and skills requirements to work effectively and successfully in the graduate’s current role
· assessment of the graduate’s knowledge, capabilities and skills alongside the job requirements
· identification of graduate support and wellbeing needs, including how psychological safety and cultural wellbeing, and how these will be met over the course of the graduate year
· the graduate’s immediate, short-medium and longer-term learning and development goals and needs including goals that may be common across all employees in the organisation or program. For example, cultural inclusion, health, safety and wellbeing accountabilities
· the professional learning and development activities* the graduate will undertake to achieve their goals, sequenced by priority. For example, training, shadowing, group supervision and reflective practices
· resources and supports that will help the graduate achieve their goals. For example, mentoring, buddying
· specific, measurable indicators of progress and success for each goal
· the timeframe for the plan and the actions within the plan
· how and when the plan will be monitored, reviewed and evaluated.
* These activities should include the activities offered to graduates participating in the Graduate Program as well as organisation-specific professional learning and development opportunities tailored to the graduate’s learning goals.
There is an example below. It includes a supervision record attachment that the supervisor or graduate can maintain.
Learning and development plan - [graduate name]
Date plan agreed:
Monitoring frequency:
Review/ evaluation date:
	Career plan

	Career goals:


	Possible pathways to achieving career goals:




	Current role
	
	
	
	
	
	
	

	Requirements (knowledge, capabilities, skills)
	Current proficiency level
	Learning and development goals
	Learning and development activities to achieve goals
	Resources and supports
	Indicators of goal achievement
	Timeframe for completion
	Review date and outcome

	For example: Working collaboratively - develop connections between people, establish good rapport, keep service users engaged, manage expectations
	For example: Foundational; applied, accomplished; leading
	Immediate:

Short-medium term:

Longer-term:

	
	
	
	
	

	For example: Systems thinking - consider the wider context, break complex issues or situations into smaller parts to gain better insights and inform actions required
	For example: Foundational; applied, accomplished; leading
	Immediate:

Short-medium term:

Longer-term:

	
	
	
	
	



	Support and wellbeing plan - including plan to ensure graduate psychological and cultural wellbeing

	Graduate support, wellbeing and safety needs:


	Strategies to address graduate support, safety (physical, psychological and cultural) and wellbeing needs:





	Attachment - Formal/scheduled supervision record

	Supervision dates
	Supervision method e.g. formal, informal, group, live
	Length of supervision
	Supervisor

	
	
	
	

	
	
	
	

	
	
	
	

	
	
	
	

	
	
	
	


[bookmark: _Toc179969299]Appendix 2. Specialist Subsector/Role - Learning Outcomes Template
Consider how each learning domain and its associated learning areas relate to your specific role and practice setting. Also consider how the learning domain and associated learning areas link to your subsector’s capability framework. Document your specialist learning outcomes for relevant learning areas. Include the most important learning outcomes in your individual Learning and Development Plan (Appendix 1). Refer to Appendix 3 for working examples of the development of specialist learning outcomes for roles in different subsectors.
	Learning Domain
	Learning Areas
	Specialist Learning Outcomes

	Sector and organisational contexts of practice
	Whole of system literacy
	· 
· 

	
	Roles and functions of different services and programs
	· 
· 

	
	Legal frameworks and obligations
	· 
· 

	
	Service user groups and communities
	· 
· 

	
	Aboriginal self-determination
	· 

	Professional communication and engagement
	Engaging effectively with people individually and in groups
	· 
· 

	
	Working towards change with service users
	· 
· 

	
	Working with involuntary and/or reluctant service users
	· 
· 

	
	Effective documentation
	· 





	Learning Domain
	Learning Areas
	Specialist Learning Outcomes

	Evidence and expertise informed practice
	Sourcing and appraising evidence and expertise for practice
	· 
· 

	
	Integrating professional knowledge for practice
· Child safety, development and wellbeing
· Family violence and sexual assault
· Health and mental health
· Housing insecurity and homelessness
· Disability, accessibility and inclusion
	· 
· 

	Cultural capability
	Culturally responsive practice with Aboriginal people and communities 
	· 
· 

	
	Responsive practice across cultures and communities
	· 
· 

	Holistic and ethically responsible practice
	Rights-based, person-centred and strengths-focused
	· 
· 

	
	Trauma responsive practice
	· 
· 

	
	Working with intersectional lens
	· 
· 

	
	Ethical decision-making in practice
	· 
· 

	
	Managing risk
	· 
· 

	
	Outcomes focus
	· 
· 





	Learning Domain
	Learning Areas
	Specialist Learning Outcomes

	Collaborative practice
	Collaborating across different systems, services and programs
	· 
· 

	
	Collaborating with service users and engaging lived experience
	· 
· 

	
	Community resources and referral pathways
	· 
· 

	
	Professional networks for advocacy
	· 
· 

	Professional self
	Reflective practice models
	· 
· 

	
	Compassion fatigue, vicarious trauma and burnout
	· 
· 

	
	Practitioner wellbeing
	· 

	
	Building peer networks
	· 
· 

	
	Career planning
	· 
· 





[bookmark: _Toc179969300][bookmark: _Toc176177724]Appendix 3. Working Examples of Specialist Learning Outcomes 
[bookmark: _Toc179969301]A3.1 Graduate in Child Protection
	Learning Domain Example
	Learning Areas
	Specialist Learning Outcomes Examples

	Professional communication and engagement
	Engaging effectively with people individually and in groups
	· Establishes and maintains effective relationships with children and their families, colleagues and other stakeholders. 
· Communicates key information clearly and respectfully in all their interactions.

	
	Working towards change with service users
	· Gathers information and draws insight from children and families to support and empower them to identify their problems and possible solutions.

	
	Working with involuntary and/or reluctant service users
	· Applies effective communication and engagement strategies with involuntary families. 
· Demonstrates a sound understanding of diverse needs and perspectives. Maintains an awareness of their own biases and emotions in challenging interpersonal situations.

	
	Effective documentation
	· Competently and efficiently uses reporting frameworks and departmental systems (such as CRIS) when documenting case data and care solutions. Routinely consults with team manager and other senior staff to ensure that their documentation is relevant and accurate.


The following working example relates to the development of specialist learning outcomes for the Professional communication and interpersonal engagement learning domain. They are for a graduate employed as a CPP3 who isa Bachelor of Social Work graduate who completed a 500-hour placement with Child Protection prior to their employment in the CPP3 role. The following specialist learning outcomes draw on the CPP3 Beginning Practice: Core Capabilities from the Child Protection Capability Framework (2021).


[bookmark: _Toc179969302]A3.2 Graduate in family services
The following working example relates to the development of specialist learning outcomes for the Evidence-based Practice learning domain. This is for a graduate employed as a Family Services Practitioner within a community-based community services organisation. They are a recent Psychology graduate. They previously worked for 2 years as a Case Practice Support Worker (CPP2). This was prior to attaining their Psychology qualification and subsequent employment as a Family Services Practitioner. The following specialist learning outcomes draw on the Child and Family Services Workforce Capability Framework (2019).
	Learning Domain Example
	Learning Areas
	Specialist Learning Outcomes Examples

	Evidence and Expertise Informed Practice
	Sourcing and appraising evidence and expertise for practice
	Has a sound understanding and consistently applies the three pillars of evidence-informed practice to make practice decisions in partnership with service users. These are:
best available research
practice expertise
client experience and values
cultural expertise.

	
	Integrating professional knowledge for practice
	Applies a range of theories, practice frameworks and intervention strategies relevant to child and family services. This includes:
child development 
attachment theory 
parenting skill development 
drug and alcohol recovery 
the cycle of violence 
working with diversity.





[bookmark: _Toc179969303]A3.3 Graduate in family violence services
The following working example relates to the development of specialist learning outcomes for the Holistic and Ethically Responsible Practice learning domain for a graduate employed as a Specialist Family Violence Practitioner at the Orange Door. They are a Bachelor of Social Work graduate. They are employed as a Specialist Family Violence Practitioner. The following specialist learning outcomes draw on the Responding to Family Violence Capability Framework (2017).
	Learning Domain Example
	Learning Areas
	Specialist Learning Outcomes Examples

	Holistic and Ethically Responsible Practice
	Rights-based, person-centred and strengths-focused
	Provides services premised on human rights, as well as strengths-based engagement which supports victim survivor self-determination and perpetrator accountability.

	
	Trauma responsive practice
	Applies trauma-informed practice knowledge to address cumulative effects of family violence and the impacts on parent-child relationships

	
	Working with an intersectional lens
	Identifies and responds to intersecting factors that impact the experience of both victim survivors and perpetrators of family violence. These are factors like:
socioeconomic status 
culture 
geography 
age 
disability 
sexuality 
gender identity.

	
	Ethical decision-making
	Explains client rights and the limits of confidentiality. Informs clients when a risk of harm or legal obligation requires information sharing with specific services or authorities.

	
	Managing risk
	Conducts comprehensive risk assessment processes using tools outlined within the Family Violence Risk Assessment and Risk Management Framework. Develops safety plans that respond to the risks assessed. Effectively manages the ongoing safety needs of victim survivors, with support from a supervisor.

	
	Outcomes focus
	Collects and documents client data according to organisational requirements


[bookmark: _Toc179969304]A3.4 Graduate in sexual assault services
The following working example relates to the development of specialist learning outcomes for the Cultural Capability learning domain. This is for a graduate employed as a Sexual Assault Practitioner. They are a recent Master of Social Work graduate with 3 years of work experience as a women’s refuge worker prior to their Masters qualification. The following specialist learning outcomes draw on the Responding to Family Violence Capability Framework (2017) as a Sexual Assault workforce capability framework is under development.
	Learning Domain
	Learning Areas
	Specialist Learning Outcomes 

	Cultural Capability
	Culturally responsive practice with Aboriginal people and communities
	Provides services premised on self-determination, cultural awareness, respect and inclusion, whilst recognising the resilience of Aboriginal people. 

	
	Responsive practice across cultures and communities
	Recognises culturally specific ways of responding to adversity. 
Uses culturally sensitive language. 
Engages with victim survivors of sexual assault in ways that demonstrates belief, respect, and valuing of knowledge and lived experience. This includes: 
active listening 
checking understanding 
refraining from judgement and assumptions.



[bookmark: _Toc176177728]

[bookmark: _Toc179969305]A3.5 Graduate in specialist homelessness services
The following working example relates to the development of specialist learning outcomes for the Collaborative Practice learning domain. This is for a graduate employed as a Housing Support Worker within local government. They are a Diploma of Community Services graduate who completed their final placement in a community-based housing organisation. The following specialist learning outcomes draw on the Specialist Homelessness Sector Workforce Capability Framework (2019).
	Learning Domain
	Learning Areas
	Specialist Learning Outcomes

	Collaborative Practice
	Collaborating across different systems, services and programs
	Develops and maintains professional networks across systems, services and programs to support an integrated response to the service user’s housing and other support needs.

	
	Collaborating with service users and engaging lived experience
	Understands that service users are experts in their own lives. Draws on the service user’s lived experience when undertaking assessment and exploring housing and support options.

	
	Community resources and referral pathways
	Continually updates their knowledge about community services and resources within the local community. Facilitates access to services, resources and communities that meet the service user’s housing and other support needs.

	
	Professional networks for advocacy
	Uses their professional networks and community relationships to achieve the best possible housing options for service users.


[bookmark: _Toc176177729]


[bookmark: _Toc179969306]A3.6 Graduate in community housing
The following working example relates to the development of specialist learning outcomes for the Institutional and Organisational Context learning domain. This is for a graduate employed as a Tenancy Officer with a community-based housing organisation. They are a Diploma of Community Services graduate with lived experience as a community housing resident. The following specialist learning outcomes draw on the Community Housing Workforce Capability Framework (2019).
	Learning Domain
	Learning Areas
	Specialist Learning Outcomes

	Sector and Organisational Contexts of Practice
	Whole-of-system literacy
	Demonstrates a sound understanding of the organisation’s scope of services in relation to other services and programs within the sector. 
Provides service users with options to support sustainable tenancy through referral to other relevant services.

	
	Roles and functions of different services
	Identifies the range of services commonly required by community housing residents and the referral or service connection pathways to these services.
Identifies opportunities to collaborate with other services to deliver holistic service responses/

	
	Legal frameworks and obligations
	Identifies tenant issues that relate to the Charter of Human Rights and Responsibilities Act 2006. 
Has a clear understanding of office delegation and assistance requirements. Can assist in preparing cases for Victorian Civil and Administrative Tribunal (VCAT) in relation to the Residential Tenancies Act 1997.

	
	Service user groups and communities
	Has a sound understanding of the intersecting identities impacting service user groups and the social issues impacting the local community. Consistently draws on this knowledge in working with tenants.

	
	Aboriginal self-determination
	Identifies the impacts of colonial systems on Aboriginal service users and the implications for housing instability.
Uses strategies to elevate the voice and agency of Aboriginal service users.


[bookmark: _Toc176177730]


[bookmark: _Toc179969307]A3.7 Graduate in disability services
The following working example relates to the development of specialist learning outcomes for the Holistic and Ethically Responsible Practice learning domain. This is for a graduate employed as a NDIS Support Coordinator. They are a Bachelor of Social Work graduate who previously worked as a disability support worker. The following specialist learning outcomes draw on the NDIS Workforce Capability Framework.
	Learning Domain
	Learning Areas
	Specialist Learning Outcomes 

	Holistic and Ethically Responsible Practice
	Rights-based, person-centred and strengths-focused
	Understands the legal basis that underpins recognition of the human rights of people with a disability, including the United Nations Convention on the Rights of Persons with Disabilities (2022). 
Practices in ways that protect these rights. 
Develops and implements person-centred plans that reflect the service user’s goals, strengths and needs.

	
	Trauma responsive practice
	Identifies the indicators of trauma in service user behaviours. 
Uses trauma-informed practice responses.

	
	Working with an intersectional lens
	Identifies and responds to intersecting factors of socioeconomic status, culture, geography, age, sexuality and gender identity when coordinating supports to enhance: 
autonomy 
independence 
social inclusion
connection to culture and community.

	
	Ethical decision-making
	Makes decisions in partnership with the service user, respecting their autonomy and confidentiality.
Reflects on personal and professional values, ensuring they align with the NDIS Code of Conduct (2024) and ethical guidelines. 

	
	Managing risk
	Supports service users to achieve their goals in a safe manner. Applies risk management strategies to minimise potential harm in line with NDIS guidelines.

	
	Outcomes focus
	Regularly reviews and adjusts support approaches to optimise outcomes, ensuring that service users are actively involved in planning their goals and evaluating their progress and achievements.




[bookmark: _Toc179969308]A3.8 Graduate in an Aboriginal Controlled Community Organisation
The following working example relates to the development of specialist learning outcomes for the Professional Self learning domain. This is for a graduate employed as a Key Worker at a large Aboriginal Controlled Community Organisation. They are a Diploma of Community Services graduate, who identifies as Aboriginal.
	Learning Domain
	Learning Areas
	Specialist Learning Outcomes

	Professional Self
	Reflective practice models
	Continually reflects on practice. Integrates cultural knowledge to make informed adjustments that support culturally responsive service delivery in line with organisational values.

	
	Compassion fatigue, vicarious trauma and burnout
	Maintains a reflexive stance. Identifies personal triggers in practice. 
Applies self-care strategies to support sustained wellbeing and effective service delivery to Community. 

	
	Practitioner wellbeing
	In working with other organisations, services and practitioners, recognise cultural load in the workload. 
Ensures strategies are in place to understand, manage and balance expectations.

	
	Building peer networks
	Establishes and maintains collaborative working relationships with other key workers across Aboriginal and mainstream organisations with a view to achieving mutually agreed client/community outcomes.

	
	Career planning
	Sets achievable career objectives that align with their personal and professional values. Engages in professional development opportunities that support achievement of these objectives.
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