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What a language difficulty may look like in the classroom

· Language difficulties will look different for each individual and their specific skills and needs may change over time. 

· Language difficulties may underpin low self-esteem, anxiety or behavioural difficulties in the classroom. 

· The behaviours in the table should be considered in relation to a student’s same-aged peers. Consider if the student exhibits these behaviours more frequently and consistently than someone of the same age. 

· English as an Additional Language (EAL) students and speakers of Koorie English may exhibit some of these behaviours. This does not mean they have a language difficulty. These students are learning Standard Australian English and will need time to develop spoken language proficiency. EAL students and speakers of Koorie English will also benefit from the strategies suggested in this resource. For more information, see English as an Additional Language, Koorie English Online.

· If you have concerns about any student’s language skills, raise these concerns with your Learning Support Coordinator / Wellbeing Coordinator / Assistant Principal and the student’s parents. 


The table on the next page highlights some of the signs you might see in the classroom from a child who is having difficulties understanding and / or using language.


	Signs of potential language difficulties 

	Early years
	Primary years
	Secondary years

	· Has difficulty understanding what others have said. 
· Struggles to follow simple instructions (e.g., ‘Put your shoes in the bag and sit on the mat’). 
· Uses shorter two- or three-word phrases when talking (e.g., ‘Mummy drink’, ‘I go shops’). 
· Finds it hard to put sentences together. 
· Uses fewer action words (e.g., kick, jump, eat). 
· Has difficulty using grammatical markers (e.g., plural ‘s’ as in one cat, two cats, or -ing ending, as in running, swimming). 
· Struggles to remember words. Uses ‘it’, ‘there’, ‘that one’. 
· Finds it hard to name objects or pictures. 
· Has difficulty taking turns when talking to others. 
· Speech is unclear and hard to understand. 
· Poor use of gesture (e.g., pointing to things they need). 
· Late to babble. 
· Limited participation in imaginative play (e.g., pretending to cook, replaying a scene with their toys / peers). 
· Has difficulty learning songs and rhymes.
· Finds learning the alphabet difficult.  

	· Has difficulty remembering and following instructions.
· Finds it hard to understand what they have heard and read. 
· Has trouble understanding puns, idioms, jokes, sarcasm, slang and non-literal language (e.g., The test will be a piece of cake) (Applies to upper primary students). 
· Struggles to find the correct word to use. In comparison to same-aged peers uses more words such as ‘thingy’ or ‘stuff’. 
· Has a limited vocabulary in comparison to same-aged peers. 
· Uses incorrect grammar for their age when speaking and / or writing (e.g., ‘Mum drived to the beach on Saturday’). 
· Has trouble telling and retelling stories (e.g., leaves out key details, sequences incorrectly).  
· Finds it hard to think flexibly (e.g., thinking in new ways, trying things with a different approach, seeing exceptions in rules). 
· Will look around and copy other students’ actions and / or work. 
· Finds making friends and maintaining friendships challenging. 
· Difficulty following playground rules. 
· Poor turn-taking in conversations. 
· Has trouble understanding and managing emotions. 
· Finds blending and segmenting sounds in words challenging. 
· Experiences difficulties learning to read, decode and / or comprehend texts. 
	· Has difficulty understanding spoken and written information. 
· Has limited knowledge of word meanings. 
· Has trouble understanding puns, idioms, jokes, sarcasm, slang and non-literal language (e.g., The test will be a piece of cake). 
· Expresses themself using simple word choices. 
· Finds it hard to find the right word to use in a sentence. 
· Struggles to form grammatically correct sentences (e.g., One of my friends like to cook Italian food – Subject-verb agreement). 
· Has difficulty telling narratives. 
· Provides too much or too little information when speaking or writing. 
· Finds it hard to think flexibly (e.g., thinking in new ways, trying things with a different approach, seeing the exceptions in rules). 
· Avoids or finds it difficult to start classwork or homework tasks. 
· Struggles to pay attention. 
· Will look around and copy other students’ actions and / or work. 
· Has difficulty knowing how and when to use language in social situations (e.g., solving a disagreement, speaking to a teacher compared with a peer). 
· Finds making friends and maintaining friendships challenging. 
· Has trouble understanding and managing emotions. 
· Experiences difficulties decoding and comprehending texts. 
· Written work lacks detail. 
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